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INTRODUCTION 

The following report is a compilation of some facts .and articles 

relating to the participation of the Roman Catholic church in the education 

of a number of Central Arctic Inuit. More specifically it relates to 

the operation and personnel associated with the Aspostolic Vicariate of 

Hudson Bay (Diocese of Churchill Hudson Bay), and two religious 

congregations - the Sisters of Charity of Montreal "Grey Nuns", and the 

Oblates of Mary Immaculate at Chesterfield Inlet, Northwest Terrritories. 

From 1955 to 1969 a hostel administrated by the Vicariate called 

Turquetil Hall housed students from the Central Arctic who were flown 

in to Chesterfield Inlet where a federal day school had been functioning 

since 1951. This report conveys some basic information on the hostel, 

and contains some articles relating to the hostel, federal day school, 

and education, primarily wri tt~n by Oblate authors, and a few others. 

A list of students who attended the school (with the names spelled 

according to the school day registers) constitutes a separate 

appendix. 

This document does not pretend to contain a comprehensive or 

analytical understanding of the operation of either the hostel, or 

the federal day school. The role of the federal government, the appropriateness of 

curriculum in the federal day school, the benefits ot education in a changing 

society, and the effect of receiving an education outside the home community 

remain to be researched and understood, as do any number of related questions. 

Lorraine Brandsen 
April 1991 
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YEARS OF OPERATION 

STUDENTS : 

PERSONNEL 

GOALS 

ORIGIN OF RESIDENTS 

RELIGIOUS AFFILIATION 

RESIDENTS 

SCHOOL YEAR 

T-u.rq-u.et.il Hall 
Chesterfield Inlet, Northwest Territories 

Diocese of Churchill Hudson Bay 

1955 - 1969 

(325) students (not counting Chesterfield students) 

28 Grey Nuns (teaching and hostel) 
3 Oblates of Mary Immaculate (2 Brothers, 1 Father) 

"The education of the Eskimo for the benefit of the 
Eskimo community" 

"The hour has now come for us to complete our work 
of religious education of the Eskimos of the Hudson 
Bay, and raise their standard of education and 
civilization." 

Bishop Marc Lacroix, o.m.i. August 15, 1954 

KEEWATIN REGION Baker Lake & Garry Lake 
Coral Harbour 

KITIKMEOT REGION 

BAFFIN REGION 

Eskimo Point (Arviat) 
Rankin Inlet 
Repulse Bay 

* Chesterfield Inlet students 
lived at home 

King William Island (Gjoa Haven) 
Pelly Bay 
Spence Bay 

Cape Dyer (Dew Line) 
Foxe Main (Dew Line) Hall Beach 
Igloolik 
Pond Inlet 

This constitutes about 50% of the communities located 
in the Diocese (Apostolic Vicariate of Hudson Bay). 

While several communities are represented in the 
above ' list, the numbers and lengths of attendance 
are extremely variable by community ; also the years. 

Residents were adherents to the Roman Catholic 
faith. The total numbers attending do not reflect the 
total number of children, Catholic or otherwise in 
the communities. 

While ther e appears to have been some thought to 
select students based on aptitude this policy does 
not appear to have been official or practiced 
universal ly . 

(mid-Augus t to mid-May) 

Students were flown in by charter aircraft 
(initially using Arctic Wings). 
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HOSTEL CONSTRUCTION 

BUILDING 

FINANCES 

1954 - 1955 

With revenues generated by the Apostolic Vicariate 
of Hudson Bay. 

Construction undertaken by a number of Oblate Fathers 
with the main group coming fro~ Quebec and St. Boniface. 

Local Oblate Brother Gilles-Marie Paradis worked 
with 3 or 4 local Inuit that were hired to help. 

Turquetil Hall - originally called St. Mary's Residence 
After its closure in May of 1969 it was utilized 
by the co-op and the post office. It was demolished 
in 1986 and is the site of a territorially funded 
complex with government offices and a gymnasium. 

General lay-out of building when it was in operation 

basement - Furnace room, sewing room, baking room, cold 
storage room for arctic char and other meat* 
water supply, storage rooms 

2nd floor - Dining room, kitchen, residence for maintenance 
person, boys' dorm, boys' recreation room 

3rd floor - Girls' dorm, girls' recreation room, 
Sisters' rooms, chapel 

Building constructed and funded by Apostolic Vicariate of 
Hudson Bay. 

Ho~tel funded and operated by Vicariate. Initially the core 
operating costs were totally paid for by the Vicariate. Later 
a per diem for the students was paid which defrayed 
some of t he costs. 

* Local poeple were hired and gi ven nets (30) to catch arctic char for 
the hostel. 

i v 



Tu.rqu.etil Hall 
(Originally called St. Mary's Residence) 

Chesterfield Inlet, Northwest Territories 
DIOCESE OF CHURCHILL HUDSON BAY 

(Vicariate of Hudson Bay) 

Settlement Years of II of students lis of years attended by students 
Attendance (male/female) 1 2 3 4 5 6 7 8 9 

KEEWATIN REGION (G.N.W.T. classification) 

Baker Lake 1955-60 11 (5/6) 5 3 3 
Garry Lake 1955-60 10 (3/7) 3 4 . 3 

Coral Harbour 1957-69 4 (0/4) 2 2 

Eskimo Point(Arviat~955-63 29 (12/17) 19 4 1 4 1 

Rankin Inlet 1955-69 21 (13/8) 16 3 1' 

Repulse Bay 1955-69 69 (36/33) 26 14 5 8 4 4 6 2 

~·~ Chester£ ield Inlet students lived in their own homes 

KITIKMEOT REGION 

King William I. 1955-62 15 (10/5) 4 6 3 2 
(Gjoa Haven) 

.. ···- . - ·- .. 

Felly Bay 1955-67 45 (17/28) 14 19 6 1 3 2 

Spence Bay 1955-59 2 (0/2) 1 1 

BAFFIN REGION 

Cape Dyer (DEW Line) 1964-66 1 ( 1/0) 1 
(between Pangnirtung and Broughton I.) 

Foxe Main (Dew Line) 1964-68 3 (1/2) 2 1 
(Hall Beach/Senarajak) 

Ig1oo1ik 1955-69 110 (39/71) 18 8 12 14 7 14 23 11 21 

Pond Inlet 1955-58 4 (2/2) 2 2 

1955-69 ..,·::..,•c 324 students 108 65 38 32 15 20 29 13 21 
(139/185) 

33% 20% 12% 10% 5% 6% 9% 4% 10% 43% male 
57% female (rounded off figures) 



1000 ~ u 

~ COMMUNITIES OF ORIGIN FOR STUDENTS ATTENDING TURQUETIL HALL 

() THE -SAME (these areas are no longer populated) 
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Ed"l...1c.ation Federal Day School 
Joseph Bernier 

Religious personnel have been involved in education programs officially 
and unofficiallyatChesterfield Inlet prior to the operation of a hostel. 

In 1950-51 and 1951-52 government school records for Chesterfield Inlet 
indicate that Fa. Roland Courtemanche and Fa. Charles Choque taught school. 
Sr. Elizabeth Herauf taught in the new federal day school from 1953-55 
prior to the construction of a residence. Sr. Pauline Cote taught from 
1954-55. 

From 1969 - 73 Sr. Delores Lussier and Sr. Lise Turcotte taught at 
the federal day school ( now called Thomas Sammurtoq school). (after the closure of 

Turquetil Hall) 
In 1989 Helene St. Amant who was a Grey Nun when she first came North 
started teaching at the local school. She is now the school principal. 

For most of the years of the school operation when Turquetil Hall was 
in operation the school principal was a Grey Nun. 

school curriculum - This was set up the Federal Department of Northern 
Affa-irs. 

School Teachers 

It was supplemented by programs such as fox 
trapping, the construction of fish nets, quamatiks, 
and general basics of carpentry. Most of these 
programs were conducted in a small building next 
to the school with a local Inuit instructor, Paul 
Ipiak. - Some students were also taken to a small 
lake past "Fishing Lake" for picnics, ice fishing 
for char, and building igloos. 

Arts and crafts, particularly drawing and painting 
were promoted by the Sisters, and were especially 
done by tne young girls. Special events and 
festivals were occasions to use their skills to 
make large murals and other decorations. 

The langu~ge of instructi6n in the school was 
English. The students were allowed to speak 
Inuktitut amongst themselves out-of-school and 
in the hostel. Most of the Grey Nuns were conversant in 
in the Inuktitut language. 

There were 1 to 4 teachers that were Grey Nuns 
teaching in the school when Turquetil Hall was functioning. 
( a higher number in the 1950s, and normally 2 in the 

1960s) 

Government hired teachers 
1955 - 69 total of 13 

vii 
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RELIGIOUS PERSONNEL ASSOCIATED WITH THE HOSTEL AND FEDERAL DAY SCHOOL 

Year Hostel - Grey Nuns Hostel - 0. M. I. School - Grey Nuns 

1955-56 4 (Brother) 2 (Fa. ) 4 

1956-57 5 2 4 

1957-58 5 2 4 

1958-59 6 2 3 

1959-60 6 2 2 

1960-61 6 2 2 

1961-62 6 2 2 

1962-63 6 1 2 

1963-64 7 1 1 3 

1964-65 6 1 1 2 

1965-66 6 1 3 
28 Grey Nuns 

1966-67 6 1 l 1 18 (hostel) 

1967-68 6 _l 1 2 1 O.M.I. 

1968-69 5 2 2 

The Sisters working in the Federal Day School and working in the operation 
of the hostel lived on the 3rd floor of the hostel. 

Hostel - Many of the older students (female) were taught sewing skills 
at the hostel (especially by Sr. Rosanne Lemaire) 

-Brother Gilles-Marie .Paradis was responsible for the operation 
and maintenance of the building. His helper was a local Inuk 
George Tanuyak, who he trained in various facets of the operation. 

George Tanuyak is now a government public works employee 
in Chesterfield Inlet. 

Seven or eight older male students during the 1960s were placed in the 
west wing of the hospital due to the lack of space at the 
hostel. They were supervised by Fa. Pierre Henry. 

- Brother L. Parent, the cook at the mission baked bread at the hostel. 
He was involved in sports activities and the scouting movement. 

The students involved were members of the community of 
Chesterfield and those living in residence at Turquetil Hall. 

( 55-62' 1968-69) 
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Sr. Elizabeth Her auf 

Sr. Genevieve Roc an 

Sr. Therese Plante 

Sr. Denise Emond 

Sr. Rosanne Lemaire 

Sr. Rolland Lavallee 

Sr. Monique Provencher 

Sr. Therese Beachene (cook) 

Sr. Anastasie Heroux 

Sr. Pelagie Innuk 

Sr. Mariette Daigle 

Sr. Gisele St-Sauveur (cook) 

Sr. Therese Chaput 

Sr. Rollande Girard 

Sr. Simone Forest 

Sr. Therese Hebert 

Sr. Therese Desaulniers 

Sr. Laurette Allard 

Sr. Cecile Gagnon 

Sr. Georgette Levebvre 

Sr. Therese Arcand 

Sr. Simone Rene 

Sr. Victorine Servant 

Sr. Francoise Gamache 

Sr. Laurette Dorion 

Sr. Lucille Gamache 

Sr. Edna Chabot 

Sr. Aline Levasseur 

TOTAL 28 Grey Nuns 

Teaching 

-;, 3 

11 

2 

3 

2 

* 4 

1 

1 

2 

11 teaching 

During a school year 1 to 4 Sisters 

Hostel 

2 

10 

3 

1 

4 

3 

7 

12 

3 

4 

6 

6 

6 

4 

6 

1 

1 

1 

18 working 
in hostel 

1 Sister worked 

1955-58 (also 1953-55) 

1955-68 

1955-57 

1955-58 

1955-60,63-68 

1955-58 

1955-56 

1955-59 

1956-59 

1956-57,59-63,66-68 

1957-59 

1957-69 

1958-62 

1958-61 

1958-62 

.1959-65 

1960-65,66-67 

1961-~4,65~66,67-69 

1962-63 

1962-66 

1963-69 

1963-64 

1963-69 

1965-66 

1965-66 

1967-69 

1968-69 . 

1968-69 

a~ a teacher 11 years 
and 2 in the hostel 

were teachers. * principal and teacher 

Hostel - 5 to 7 Sisters 
(average 6) 

~c~~ Sr. Pauline Cote taught in the school prior to the residential days 
1954-5 ; and Sr. Delores Lussier and Sr. Lise Turcotte for 4 years 
after the closure of the residence (1969-1973). 

ix 
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WHY BUILD A BOARDING
SCHOOL FOR . ESKIMOS? 

MANY of us hove long dreamed of a 
boarding-school for the Eskimos. How
ever numerous objections and diffi

culties blocked the way. 

"Eskimos should not be removed from 
their own country," we were told. "Such 
an undertaking would only produce a gene
ration of misfits, totally incapable of re
adapting themselves to their own rugged 
equations or Shakespearian masterpieces 
land". "The knowledge of second degree 
are unneccessory to hunt cariboo and seal". 
Others pointed out the seemingly insur
mountable difficulties, such as the excessive 
cost of materials to be brought into this 
most desolate country, or again the impos
sibility of transporting children from distant 
outposts, etc. 

Yet, the Eskimo is intelligent and most 
anxious to learn. Without aiming at uni
versity degrees, could we not provide him 
with an · education suited to his mental 
capacities? Equipped with basic schooling, 
he could be educated in the practical know
ledge of his trade and receive a deeper 
religious formation. , 

Unfortunately, or fortunately, the Eskimo 
is nomad, at least in the Central Arctic. 
As long as the natural resources of the 
land allow him to hunt for a living, it seems 
1hat this mode of life is still the best suited 
for him. All experts agree on the fact that 
no good results may be derived from the 
lingering of Eskimos around the trading 
posts. Therefore, families are strongly urged 
to set out for their hunting camps every 
fall. 

To provide Eskimos with day-schools such 
as we commonly hove in our local towns 
and cities is impossible in the Arctic. Here 
the principal applies : The · school follows 
the teacher. The instruction often takes 
place in the largest igloo of the camp visited 
by the missionary. In such a case one can 
readily understand that regular school pro
grams may not be fully carried out. 

\ 

In order to afford a logical education, 
brighter Eskimo youth must necessarily be 
kept away from this natural environment 
for a time. 

The boarding-school is 

the only solution 

Distance is no longer a problem since the 
Department of Northern Affairs in Canada 
has agreed to transport, by air, the children 
designated and willing to take special 
schooling. 

On the other hand; in order to counteract 
the drawbacks of such a program: and 
avoid the danger of forming a group of 
Eskimo children with a superiority complex, 
opportunity must be provided· of remaining 
in contact with the rest of their families, as 
well as with their natUral mode of life. 
Longer vacations, lasting from- · April 15th 
to August 15th, are the answer. Boys will 
accompany their fathers and learn the tech
nique of their life-saving hunt. Girls on the 
other hand will familiarize themselves with -· 
native sewing and domestic .chores. 

The Grey Nuns. of Montreal . and Nicolet 
hove a great deal of experience in conduct
ing such boarding-schools among Indians 
in Canada. Already in charge of the Eskimo 
hospital of Chesterfield Inlet, they have 
accepted the direction of this new school. 
Eskimo youth of the Central Arctic will 
benefit from their vast experience and pro
ven methods. 

A boarding-school ••. like no other 

The boarding-school as planned for Ches
terfield Inlet, in the heart of the barren 
land, will be unique. Conditions here or.e 
much different from those of other Indian 
residential schools. Various local problems 
hove to be solved. Let us see how they will 
be dealt with. 

. _ Chesterfield 
The terrain Excavations th_ . ~ 

mass ~f bolder~~ll-size concrete t 
imposstble. Ad bo e ground level. 
will be erecte a v 

cold - Tem c 
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very dtfftcu t. . ·11 help to 
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The terrain - Chesterfield Inlet is· a 
mass of bolders. Excavations therefore are 
impossible. A full-size concrete basement 
will be erected above ground level. 

The extreme cold - Temperatures of 
below 40° and even lower, ore very fre
quent and constant at Chesterfield for many 
months of the winter. Furious blizzards, 
unobstructed by any natural obstacles, sweep 
the barrens and render protection from cold 
very difficult. The disposition and orienta
tion of the building will help to break the 
violence of the winds. Furthermore the oil 
heating system has been specially designed 
for adequate comfort · and minimum fire 
hazard. Oil consumption is expected to range 
from twenty to thirty thousand gallons per 
year. 

The lighting - At the proximity of the 
64th degree latitute north, daylight is very 
short in winter time. School rooms as well as 
other rooms have been designed to absorb 
the maximum daylight and sunroys. A 
diesel plant is already in operation, supplying 
power to . the hospital and the mission house. 

The water supply - Here• we encounter 
a problem of vital importance in such an 
establishment. Water for domestic use os 
well as for consumption comes only from 
the melting of snow and ice. A special dumb
waiter is planned to hoist ice blocks into 
the wooden reservoirs· situated in the base
ment. Steom will thaw the ice blocks and 
bring the water level to its 30,000 gallon 
mark. 

Distances and transportation cost 

The settlement of Chesterfield Inlet is 
located at some 360 miles north of Chur
chill , which is the terminal of the railroad 
in this section of the Arctic. On the other 
hand a shipload from Montreal, where most 
of the building material has been procured 
is priced at $65.00 a ton for transportation. 
Economizing on transportation and still 
thinking about necessities of life, plans 
hove been carefully drown to reduce spoce 
and materials to a strict minimum. Food for 
a full yeor will be stored inside, secure from 
frost or animals. 

The new boarding-school at Chesterfield Inlet seen from the north. 
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General view of the new boarding-sehoof now under co 

The construction is underway 

The construction of this new residential 
school has already begun, under the direc
tion of Brother G. Paradis, O.M.I. All avail
able Fathers and Brothers hove travelled to 

7 S Eskimo children of the 

Chesterfield to give him a hand along with 
local skilled Eskimos. Work will go on 
through the winter months. The dedication 
of the building is scheduled to toke place 
in August 1955. 
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tion at Chesterfield Inlet which will be capable of sheltering 

~riate-Apostolic of Hudson Bay. 

Financial question 

Even though our skilled lobar will be 
Qiven hee, we do not expect thi6 building 
cen be completed for less than $200,-
000.00. 

This financial burden will be carried by 
the Apostolic Vicariate of the Hudson Boy. 
The Canadian Government will later sub
sidize the boarding of each child. But the 
actual cost of construction is at our own 
expense. 



Most Rev. M. Lacroix, O.M.I. 

August 15, 1954. 
Dear Friends of our Eskimo Missions: 

In the past few years, I have ma11y times relied upo11- your generosity 

when our needs became great, ami your response has always been muni-

ficent. - ~~~~ . 

Today more than e·ver I must cxfeud to you--a begging ha11d m 

favor of a very dear project: the educafiOI'{::.Of:..:.our Eskimos. The hour 

Has now come for us to complde our work of religious education of the 

Eskimos of the Hudson Bay, and raise thrir standard of education ami 

civilization. The residential school is the means, par excellence, at our 

disposal to procure such results ami form a select group of Eskimos who 

in turn will he/ p the whole nation. 

''Esk.imo" magazine bas already siJOIVII you our objective. I bope 

tbat its outline has convinced you of our point. In this undertaking I 

rely upon your help. 

Roughly, nearly $200,000.00 is badly 11eeded. Your charity is our 

only source of revenue and furthermore we still have to sufJ ply our 

other missions for the year to come. Without help from o.ur benefactors 

aJI(l faith in Divine Providence how could we e·ver dare entertain sucb 

projects? 

- ~ 
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In these our days when the li/Orld srem.'i to sink ever deeper into 

materialistic ideas, !be Cburcb insists more strongly upon tbe duty of 

cbrixlianizing our you/b. llcrc i11 /!Jis /,md more lhllll anyulberc cl.'ic, 

the school is the one sure means of furthering the missio11ary work among 

infidels. It is our duty to help give these poor Eskimos what we ourselves 

.i have received so freely. What our Eskimos expect from us is uot material 

food but spiritual and intellectual formation. 

. j 
I 

I have no doubt that you realize the importance of our undertakings, 

ami therefore will respond generously to our appeal. 

In the name of our Eskimos and of all my missionaries I ·wish to 

thank your from the bottom of my heart. May God, through the hands 

of His Immaculate Mother, bestow upon you His manifold blessings. 

Gratefully yours, 

Bishop ~,:fare Lacroix~ O.M. I., 

Apostolic Vicar of Hudson Bay . 

Chesterfield boarding-school will service a tremendous territory 
North and South of the Arctic Circle. (see map on page 8) 

In August this year, twenty five children are being flown in by "Arctic Wings Ltd.". 
They will come from Eskimo Point, Baker Loke, Garry Lake, King William Island, Thom Bay, 
Pelly Bay and Repulse Bay. lgloolik children will be admitted next year. Thes~ first fortunate 
children will be temporarily accommodated in the old mission house at Chesterfield. Released 
in Spring, they will return to the newly completed residential school along with new-comers 
for a total of 72 boarders next August. 

Thus will be formed the new generation of Eskimos in the Hudson Bay area. Armed 
with a proper intellectual background and a solid relig ious formation they will retum to their 
families and improve their own environment. 

We even hope that the cream of the crop will eventually further their studies, and 
later on become teachers, nurses, technicians of all kinds. Would it be too much to even 
think that some religious vocations will develop among some of them? With all these ideas in 
mind we are starting the construction of a residential school at Chesterfield Inlet . 

Con you help us? 

Sincere thanks in advance for your generous help. 

I 

I ,. 



-------------·-----------·--·· --. ----··----- -~-·- -·----

Children from 8 EskitM missions, the fartohest of which is 800 miles North-Eost of Chesterfield 
Inlet, wiU be admitted to the new boarding-school. 

Our benefKtors ore invited to send their offerings for the construction and 
furnishing of the new boarding-school to: 

Rev: J. E. Pelletier. O.M. I.. 
Procurator of the Hudson Boy M1ssions, 
1201 Visitation, 
Montreal 26, P.Q. 



ESKIMO Vol. (38) 
December 1955 

The Boarding School at Chesterfield 
and 

THE EDUCATION OF THE ESKIMO 

Following our special issue, in the autumn 
of 1954, on the boarding school at Chester
field Inlet, many of our readers wrote en
couraging us and telling us they appreciated 
the effort it would take to realize our goal. 

· However, we were not naive enough to 
imagine for a minute that our solution to 
the problem of the education of the Hudson 
Bay Eskimos would satisfy everyone. 

In fact, an American university member, 
who has had some experience in the North, 
wrote us several months ago a letter which 
could be summarized as follows: 

"The teaching that you will give in your 
new school will be most unsuitable . . . 
You will take the Eskimo from his natural 
environment . ." . How can the Grey Nuns 
teach them to hunt and trap? . . . You are 
going to commit a grave injustice against 
these likeable people .. . " 

In spite of some exagerations, this letter 
expresses the apprehensions held by many 
concerning the cultural evolution and future 
of the Eski~o . 

Let us state, first of all, that we share 
these apprehensions to a certain extent and 
that we are not trying to minimize the 
dangers of this new form of education. 
However, we believe that between the 
supporters of "statu quo" and those who 
advocate complete assimilation of the i:ski
mos, there is place for a much more shaded 
position which takes into account the in
evitable changes but with all due respect 
to the personality of the Eskimo . 

To understand our point of view, the new 
conditions created by the inescapable ad
vance of civilization, or, more exactly, of 
technology, in Eskimo country must be taken 
into consideration . We were faced with the 
following choice : either to allow the contact 
between the two cultures to proceed as 
chance would direct, at the risk of seeing 
the Eskimo, left to himself, choose the least 
desirable elements of western civilization, 
or else present him with the most valuable 
elements, whilst preserving that which could 
and should be preserved of the Eskimo cul
ture . We could not hesitate . 

In the first place, there are real incon
veniences in the living-in system . But if 

this system was adopted it was because it 
is the most practical. The nomadism of the 
great majority of the central arctic Eskimos 
and their dispersal in small and scattered 
camps would permit the usual day schools 
to serve but a few privileged pupils, or 
else oblige the parents to gather in large 
settlements, which in the present circum
stances could have disastrous results on 
the Eskimo economy. 

We need hardly add that the present 
experiment is but the first groping step and 
in such matters perfection is seldom attained 
at the initial attempt. 

In any case, if the meo~s employed is 
susceptible to perfection, the final goal is 
certainly not in doubt, which is THE EDU
CATION OF THE ESKIMO FOR . THE 
BENEFIT OF THE ESKIMO COMMUNITY. 
( 1) 

What use would there be in training 
technicians or even doctors, engineers and 
lawyers, if it were only to see them one 
day repudiate their racial origin and loose 
contact with their own people. The institu
tion which might succeed in pushing some 
Eskimos as far as obtaining o degree or 
doctorate could perhaps be proud of these 
students: in our opinion, they would hove 
been wasting their time if they did not 
succeed in advancing the Eskimo community 
as a whole. 

With these as our principles, how do we 
intend to educate the Eskimo? In passing, 
we wish to stress that we ore speaking of 
education and not only of instruction. 

The question of the language to be used 
was one of the first encountered. In fact, 
this problem does not apply only to the 
Eskimos; it is found with all peoples who 
come in contact with occidental culture. 

The experiments tried by many colonial 
powers and by UNESCO have shown the im
portance of the mother tongue in the basic 
education. 

( 1) Fr. A. Renaud, O.M.I., M.Ed., Super
Intendent of the Indian and Eskimo 
Welfare Oblate Commission, has already 
dealt with this idea to some extent. as 
it pertains to the Indians, in different 
articles . 
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This foil, owaitint completion of the school. clos$et ·were temporarily held in the hostel. v {/ ' · ·~ v 
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This foil, awaitin~ completion of the school. classes were temporarily held in the hostel. u 
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Mealtime at the hostel - the main dish is frozen fish. Seventy-two children were 
enrolled aa boarders. To this number are odded, for clones, the Jocol children. 
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"The present policy is to respect the 
native language, no matter how under
developed it may be ... (in order) to 
preserve (it) as a symbol of cultural im-

• portonce . . . to introduce English as o 
second language of vital usefulness ... " 
The result of this policy was "the beginning . 
of that increased pride in race and culture, 
which is necessary for worthy achievement." 

"Textbooks in reading ore written in the 
two languages ... Paradoxically enough, it 
seems that two languages ore more easily 
learned because the learner wishes to learn 
both of them, than one, English alone, 
which he feels is being imposed upon him 
to the neglect and prejudice of his mother 
tongue." 

Unfortunately, at Chesterfield we hod no 
choice as programs and class books were 
supplied by the government. Added to 
which Eskimo literature is proct,icolly nori 
existent today. This is a regrettable gop 
which we intend to do our utmost to help 
fill. 

, English, therefore, was adopted as the 
· ' m~dium of instruction and first of all the 
r chtldren must lear the language.- In class, 

only English is used and the teachers do 
not speak Eskimo. However, let no one be 
left with the impression that, even in the
present circumstances, the children ore en
couraged to forget their mother tongue. On 
the contrary, religious instruction is given 
exclusively in Eskimo (the psychological 
importance of this point cannot escape 
notice) and the Fathers teach syllabic writ
ing to those who do not already know it. 

Added to which, work of the Principal 
and the teachers in class is completed at 
the Hostel by that of the Sister Superior 
who speaks Eskimo and who, lost year, was 
assisted by a native nun . 

In a report on the activities of the board
ing school during the first year, Sister 
Herauf, the principal, underlined precisely 
this spirit of collaboration between the mem
bers of the personnel. 

What will the Eskimo learn? 

"By and large, good native education 
should be concerned with PERFECTING 
THE NATIVE WAY OF LIFE in the face of 

,) inevitable contacts with the outside world." 

This declaration of the Director of Edu
cation for the Indian Service of the U.S.A. 
is quoted in the article previously cited. 

Mr. Orota also mentions that a great 
effort has been mode in the United States 
to adopt curricula according to geographical, 
cultural and other conditions of the differ
ent tribes of Indians. 

Previously, he says, "the pupils were 
taught to do things and behove in ways 
that were foreign to their homes and com
munities. The result was that when they 
returned home they were in their commu
nity but not of it. Their education hod mode 
them unfit for the life they were to live 
after leaving school." 

If the new boarding school were to end 
up witli a like result, the criticism expressed 
by our American correspondent would, with
out doubt, be justified. However, we ore 
certain that all those responsible ·for the 
education of the Eskimos at Chesterfield 
are doing their best to avoid these errors. 

As we hove said, the curriculum is im
posed by the government and, in general, 
the same matter is taught qs in other Cana
dian schools, Yet, everything is being done 
to adopt it to the Eskimo child and to make 
him feel at home at the boarding school . 

We cite the following passage from the 
Principal's report: 

"In every sphere of action one must know 
how to adopt himself to the mentality and 
mores of the peopre ·concerned. Henceforth, 
every effort was mode to adopt our ways of 
thinking and doing to theirs, the Eskimos, 
and not vice verso . . . " 

Sister Herauf goes on to explain how this 
preoccupation is felt even in the choice of 
recreation and selecting the diet. A meal 
of frozen food is planned for each day: 
meat, fish or whole skin . . . Therefore, 
when the child returns home he will not 
have to readapt himself to habits which 
would have become strange to him. The 
fact that the children will later on have to 
return to live as Eskimos is never forgotten. 

For example, the boys will be .taught, 
among other things, trapping, fisliing, ivory 
carving, etc. . . . under the supervision of 
a lay brother. For the girls, it will be sew
ing, the preparation of hides, etc ... . 

It remains to be hoped that, as experience 
indicates, the curriculum will be progressively 
adapted to thP. ..... ontality and to the needs 
of the Eskimo child. ..;:-. 

We have every reason to hope that the 
boarding school at Chesterfield will grad
uate, not second-rate emancipated Eski
mos, cut off from their racial communities 
but elites, .vho while assimilating the best 
our civilization has to offer, remain authen
tically Eskimo and on their part contribute 
everything possible towards the progress of 
the whole Eskimo notion . 
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THE SCHOOL SYSTEM 
IN ESKIMO LAND 

The school system in Eskimo land is a 
fairly new institution, of rather recent dote 
and varied enough according to the dif
ferent localities. 

For ten years or so, the Canadian Gov
ernment has been earnestly engaged in the 
education of the Eskimo. From year to year, 
schools multiply; their premises ore enlarged 
more and more; the teaching staff increases 
in proportion. In most places, where a few 
hundred Eskimos - even o few scores -
ore centered, a school is built or about to be 
built. Thus, at lvuyivik (with a population 
of 93 Eskimos) at the extreme northwest 
corner of the Quebec coost, all the building 

materials were brought by boot this very 
summer. Also at Eskimo Point, at lgloolik, 
etc., new schools ore under construction . . . 

In places where families ore grouped 
around the trading post, teaching facilities 
ore well-apportioned. School opening is gen
erally set for the lost Monday in August; 
it is already the fall of the year, some would 
soy winter at that time in Eskimo land. A 
few days prior to school opening, the pa
rents hove been advised by word of mouth 
or by posters to send their children between 
the ages of 6 and 1 6 to school . . . unless, 
evidently, they ore prevented by some valid 
reason . Most of the parents and children 

(Conrinued on Page 6) 

Children playing "tent" ( lglulik). 
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The School System in Eskimo Land 

(Continued from Page 3 ) 

welcome the invitation. On one side, the 
parents ore relieved from the care of their 
children for a good port of the day: from 9 
o'clock in the morning until 3 :30 in the 
afternoon . . . on principle, that is to soy! 
On the other hand, the great majority of 
Eskimo children like to learn the white 
people's language, writing, calculation, 
drawing . . . in short, all the scientific 
knowledge and the blessings which educa
tion may bring with it. Parents also en
courage their children in that direction, even 
if they do not see the immediate results of 
education. Therefore, it is only on rare oc
casions that authorities hove to toke stern 
measures, such as the temporary suppres
sion of family allowances, in order to enforce 
the low of compulsory education. 

However, complications set in when the 
Eskimos are scattered around at scores and 
even hundreds of miles from the trading 
post. At Cope Dorset, for instance, some 
winter camps ore located 60, I 00, I 50 miles 
from the post. Under such conditions, it is 
obvious that the children cannot attend 
school doily . . . the only means of trans
portation, even at the present time, is the 
dog sleigh. On the other hand, two or three 
camps are only a few miles from the past; 
children living in such camps sometimes 
have the chance to come to the post on 
their father's or a neighbor's sleigh, even 
on foot. Such children then hove the op
portunity to get their correspondence course 
homework corrected. However, it seems that 
this schooling method is not well generalized 
yet. What happens in most cases is that the 
tuition which could not be given during the 
winter months is concentrated, os much os 
possible, within the two or three months of 
the year when the Eskimos gather around 
the past, in the expectation of the arrival 
of the trading ships. These few considera
tions will help the reader to understand the 
difficulties encountered by the Canadian 
Government in its attempt to educate o 
handful of Eskimos scattered through the 
immense territories of the Arctic. 

Another formula was adopted by the 
Catholic missionaries who conduct a resi
dential school at Chesterfield. I om not men:
tioning the small mission schools, conducted 
by the missionaries, Protestant os well os 

Catholic. It is not that I wish to overlook -
or should do so - the merits of those 
pioneers in the f ie ld of Eskimo educat ion . 
However, the fact is that the mission schools 
are more and more replaced by Government 
schools. The residential school at Chester
field Inlet is deservedly one of those official 
inst itut ions of which the Government can 
be justly proud. There, ot Chesterfield, 
Cathol ic Eskimo children ore boarded every 
year from mid-August till mid - May in the 
school conducted by the Montreal Grey 
Nuns. Transportation of the children is ef
fected by airplane: the Government entrusts 
on airl ine with the task of bringing in the 
children every fall and taking them bock to 
their families every spring . If we consider 
that those children live miles and miles 
away . . . that the Eskimo parents cling 
dearly to their children . .. that travelling 
conditions ore often very hazardous in the 
Arctic, we may guess the difficulties en
countered. Sometimes, parents refuse to port 
from their only son or daughter; sometimes, 
the airplane, a single-engined Norseman, is 
forced to land on on ice floe or on the 
waters of some unknown lake, to stay there 
overnight with 7 or 8 children on board, 
until the fog clears away or the engine is 
repaired. Sometimes, the bod weather does 
not clear up for days; then, until the plane 
con fly them out, the children hove to board 
at the Mission, changed into a temporary 
hotel . . . often not very well-equipped. 

What happiness for all when, after one 
or two weeks of concerted efforts on the 
port of the parents, the missionaries and 
the transportation agents, all the children 
hove arrived safe and sound in the com
fortable school at Chesterfield! A few steps 
farther and there stands one of the most 
modern Federal schools, roomy, well lit, well 
heated, very clean which welcomes more 
than a hundced children. The teaching staff 
is most sympathetic : it is mode up of Sisters 
of Charity, entirely dedicated to their teo~h
ing duties, well qualified and endowed ~rth 
a wealth of experience in their chosen freld 
of endeavor. They also hove the much ap
preciated help of a loy teacher. 

When I think of the Chesterfield resi
dential school, I cannot refrain from ~d
miring the wonders wrought by a notron 
when State and Church co-operate in the 
all-important work of popular education . 

E. Trine!, O.M.I. 

~~~IMO" is published with the a~probation of His Exc. M. Lacroix, O.M .I., Vicar I Apostolic of Hudson Bay. 

'-----
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ESI 
IN 1926 

Pomeolik is my usuo 
good trapper too, he k 
and how to wont it. II 
o good wife and a ver 
hod thirteen children; 
still living. 

In 1926, Pomeolik, 
about twenty years old, 
His fiancee, lnukpauy 
away up North, in thE 
Boy. 

In the spring of I 9~ 
to fetch his fiancee. 
accompany him on the 
famous medicine man 
and influent man . Whe 
ed the conjugal hun 
found that I nukpouyor 
another Eskimo; she ev 
and was expecting her 

There were a few 
Pameolik hod been slav 
tended wife, another h, 
ever, since he was thefl 
away with him . 

Therefore, one fine 
loaded his sleigh, hitd 
it and, when everyth i 
beckoned to lnukpouyo1 
his side. She come and · 
way. There were thirty 
to cross by canoe; it ' 
cause Pomeolik and 
their way well. 

They landed near the 
and continued on their 1 

the sea ice. Then, the ! 

on the land, the sleigh ' 
the various pieces of g 
the dogs' and men's boc 
they negotiated on foot 
miles across the barren 

On the second day 
pouyor gave birth to a I 
one day. It enabled Pan 
bou and to offer some 
young mother. The f 
journey was resumed t 
Sixty miles, over hill or 
mosquitoes, within three 

Thus Laurent Pomeo 
great friend, was morriE 
honeymoon with Elizobe 
of my best Christian wo1 
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·.· .~ . #Coficerning an Article on Education 

In a recent edition of the "Bulletin of 
Northern Affairs (published in English by 
the Deportment o( Northern Affairs) ap
peared on article by Mr. Farley Mowatt on 
the education of the Eskimos. Mr. Mowatt, 
who has sometimes been called "Canada's 
angry young man",., " expert in Eskimo mat
ters" or "champion of the Eskimos" has 
mostly distinguished himself during the lost 
ten years by virulent attacks in books, maga
zine articles or radio talks, against all those 
who, up to now, hOd looked after the Es
kimos, especially against the missionaries. 
In the past, we criticized in "ESKIMO" the 
best known work Qf this writer; we: will not 
bring it up again. j 

In that new article, Mr. Mowatt contri
butes practically nothing new to what we 
have already heard from him, with the 
exception of a quotation from ESKIMO. We 
wi II see what it is worth! 

His argumentation could be summed up 
as follows: the missionaries hove denied the 
Eskimos the education to which they were 
entitled and have-\ raised a barrier between 
them and the res~ of the world. 

Mr. Mowatt b~ins by telling us that the 
Canadian Eskim() .:has been in contact with 
civilization for three hundred years and in 
close contact fo( one hundred years. If, 
despite that fact, .'the Eskimo is little known 
to the rest of the Canadian population and 
has bezn unable ·.to communicate with them, 
it is of course the fault of the missionaries 
who have kept him jealously isolated. 

We may wonder what Mr. Mowatt means 
by contact and ~ close contact when we re
member that the first permanent posts were 
established in the Arctic by the Hudson's 
Bay Co. and tne Mounted Police not much 
more than fiftY years ago and that some 
of . the Ahiarmiut - whom Mr. Mowatt 
cla.ims to know/- had never seen a white 
man until twenty years ago. As to the first 
Catholic Mission in Eskimo land, it dotes 
back to 191 2;y If the Eskimos were in con
tact with white men two and a half cen
turies prior to i our arrival, would our critic 
explain how we could prevent them from 
communicating with each other? Let us say 
with the lomb in the well known fable: 
"How could Hhave done it since I was not 
born?" J 

A brief glance at a map of Canada -
map of the climate, of the road and railway 
networks - will show that it is useless to 
ascribe Eskimo isolation to a clerical con
spiration. 

And, according to Mr. Mowatt, how 
have we raised a barrier between the Es
kimos and the rest of the Canadians? By 
refusing to teach them one of the two of
ficial languages of Canada. (By the '! way, 

had we taught them French, very likely the 
cry of nationalism would have been raised!) 

Mr. Mowatt advances an irrefutable ar
gument. Several years ago, we had said in 
ESKIMO that the pupils at the Chesterfield 
boarding school were going to be taught 
what would be useful to them as hunters 
and trappers. Here is, triumphantly ex
claims Mr. Mowatt, the kind of education 
the missionaries intend to give the Eskimos! 

As most of the readers will not check up 
on the quotation, they might find such an 
argument convincing. Others will quickly 
perceive that this quotation lifted out of its 
context is sheer humbug. In the quoted 
passage, we simply meant to answer those 
who were telling us that the education given 
at Chesterfield would be totally inadequate 
for the Eskimo by showing them that an 
effort at adaptation would be undertaken. 
To the unprejudiced mind, all the rest of 
our article proved that we had never in
tended to restrict the education of the Es
kimo to a mere apprenticeship in trapping 
or seal boot making. Had we said that the 
Eskimos would be given music lessons, it 
might just as well have been claimed that 
we intended solely to teach the Eskimos to 
ploy the piano or the accordion. This shows 
up the logic of that reasoning! 

Let us see now if the facts agree with 
Mr. Mowatt's assertions. 

He cannot ignore that, for many years, 
the Eskimos hove been learning English at 
the Sisters' school at Aklovik. On the other 
hand, by on amusing coincidence, the "Nor
thern Affairs Bulletin" itself, several pages 
after Mr. Mowatt's article, tells us that the 
first Eskimo air hostess was educated by 
the Grey Nuns at James Boy and speaks 
French ·and English fluently, as well as her 
native tongue and Cree! . . .• 

As to the Chesterfield School, nothing 
prevents Mr. Mowatt from discovering for 
himself that English is actually taught there. 
He may even, if he has a mind for it, com
pore the results obtained at: Chesterfield with 
those recorded by the Government-run 
schools for Eastern Eskimos and he will be 
enlightened about the so-called ·inferiority 
of the teaching given by the good Sisters! ... 

He may reply that he intended mostly to 
criticize the teaching given in the various 
missions. 

It is evident that those "schools" were 
never intended to compete with those found 
in the so-called civilized country. If Mr. 
Mowatt were ocq~ointed with conditions ob
taining in the Arctic until the lost few years 
and still existing today in many outposts, he 
would know that they ore seldom conducive 
to regular, steady teaching . .. just as the 
administration has found at its own expense 
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in more than one place. I 
sions, the permanent resic 
a very small percentage o 
tion and the missionary l
and sometimes lengthy 
various Eskimo camps. Is 
during those short stays 
even a few weeks, the m i 
the first place, of giving 
tion and attending to the 
in teaching the children 
write in their own tongue 
to them a few notions o 
graphy and hygiene? ... 

When he asserts that 
to teach the Eskimos the 
Mr. Mowatt shows himse ll 
informed. However, it wot.. 
for him to get informatio 
do 'so. It is true that we · 
tha Eskimo children the 
wh'ch are much more si 
well-known in the East t! 
unable to write in their 0 ' 

easily be counted. We do 
ever, that there exists c 
we did not teach writing 
ters ot the same time . F 
translation of the Gospels 
was published more than 
the prayer book in use at ~ 
$Ons is printed both in sy 
characters. 

Mr. Mowatt seems also 
having learnt the langue 
instead of teaching him f 
os if our main duty had 
curselves understandable 
teach him, instead of in 
language on him from tr 
always thought that th ( 
there to serve the Eskim< 
to serve him, that the fir 
one who pretends to teacr 
to understand him by leor 
guage. 

If there has been in foe 
as regards this knowledg 
language, can the mission• 
b~ blamed for it? No or 
Mr. Mowatt from learninc 
if he wanted to devote h 
kimos. Apparently, he he 
way : he prefers to draw t 
publicity by covering the 
sarcasm from afar while, , 
he collects handsome prof 
ings. 

As he has already done 
in his radio talks, Mr. M, 
us, as a model in the fi 
what was done in Greenlar 
on wh 'ch we are in full 
him. However, he is great 
imagines that he can pro ~ 
tnat manner. 

He asserts, without wi • 
were no illiterates left in 
m iddle of the last century 



the Eskimo populat ion a~ any cost, and .as 
quickly' as possibl,. • · 

A long ti~e , agb, we acknowledged · here 
'thot it was necessary for the Eskimo to learn 
one of the offidot languages of Canada 
sooner or later. Ho.wever,_ w~ hod also, point
ed out that the Eskimo language should ' not 
be entirely sacrific~d for that reason, ' that 
it deserved to sur-VIve otherwise than as · a 
dead language. · ~\-

Now we must ,fd~ibly obs~rve that nothing 
or practically nothing has been done nor 
have any steps . oRP<lrentlv beeri ,foreseen i':' 
order to p'reserve '. ond encourage the studY 
of the Eskimo tan·guoge .in the schools; Un
doubtedly, in certbin places,: beginners' ore 
taught the syllab_lc characters, that is to 
say the alphabet : :~rot is very i'ittle. ' 

The .issue is evaded by stating that, after 
all, there ore no ~ompetent, teachers in . the 
Eskimo language. ;Had Hans E9ede and the 
other pioneers of education in Greenland -
Lutheran missiondries - adopted the some 
way of reosoninq ~ instead of settling d<?wn 
courageously to :the study · of the Esk1mo 
language; it is prObable that all the present 
Greenlonders would only speak Danish 
or most of them '.¥auld be · illiterate. 

Without heedi~ the recommendations of 
the UNESCO, pr~tically no effort has been 
mode up to now :to ·use the language nor to 
adopt the progr(JmS to the mentality .and 
the cultural ,edium of the Eskimo. .. 

,"English first :'}cind fo~emost" seems to be 
the present watchword to which all else must 
be subordinotedj At Chesterfield - where 
the GovernmenY, programs ore compulsory 
- several hour~~heretofore devoted to prac
tical work ho.,..· .even·. been eliminated in 
favor of Englis~closses. In' theory~ the c~ild 
benefits from "ree months vocot1on dunng 
which he is q,le . to resume .contact . with 
Eskimo life;. in ;'proctice however, those three 
months ore shortened most of the time and 
can only fomdiorize him with the easiest 
aspects of a hUnter's and fisherman's life. 

·l . . ' . 
The questitVl which we would like to ask 

here is this: for what kind of life do they 
intend to prepare the Eskimo children? It is 
understood that the most intelligent will be 
able to pursue their studies and to prepare 
themselves for the careers promised to them. 
What of the~· others? Must they all work 
in the mines.!'or in the lumber camps while 
the miners, qt the present time, ore clomor-:
ing for theil'l jtroditionol foods? Did not Mr. 
Mowatt himSelf declare not so lono ago : 
" It is a senseless excuse to soy the Eskimos 
must change their diet - as senseless as 
suggesting that our race should abandon 
the basic products of our . land in favor of 
strange foods to be imported from a for
distant regior;t." 

Did not Mr. Mowatt also criticize the 
method inter:iding "to carry the Northern 
Peoples into ~. our complex and unfamiliar 
li fe at one gigant ic leap?" It is true that 

th~ ' argum~nt seemed ex~'kllimt 'to him ~t th~ 
time , ~ , . . as . long. as it could serve as on 
attock. ogai.ns~t Church· schools. 

.I • , . . ~ • ' 

. ,·: : 

It is . time that . the Administration should 
def ine• its policy in . matters of. education. If 
it is . not intended , to eliminate the Eskimo 
language, ore ,there any · practical means 
under study to. give it. its proper place in the 
schools· and to foster .in the young Eskimos a 
legitimate pride· of their origins and of their 
language? · · 

. We .will be called· reactionaries . as Mr. 
Mowatt has done; The reaction• which we 
represent here- is ·the reaction of . auto-de-
fence , of· the peoples :threatened with the 
extinction of their individuality; It is found 
almos.t everywhere in the world, among · the 
civilized peoples as well as among those who 
hove. not reached the same. degree of civili
zation; · it is · legitimate as .long as it does 
not toke· the form of a ·narrow. nationalism. 
To ·:mention Europe . only, . Flemish, Erse, 
Cymoic, . Breton, Bosque, Proven~ol, Catalan 
and · o.ther · minority. languages- enrich the 
various notional cultures; ·. their disappear
once · would be a loss for mankind. Besides, 
it is well known that same of them are now 
experiencing. a lively , resurgence. ! 

' ~ ' 'ff,'~ intellt?~tual Bo~tlis show ·;an ever 
greater interest in African culture ~ Perhaps, 
within ·a few decades, the intellectual Eski
mos will also manifest a similar interest in 
their own culture and appreciate, better 
perhaps than their forefathers, the . steps 
which will have been taken to prevent its 
disappearance. As a matter of fact, one 
thing which is observed in nearly all recent
ly civilized peoples is, after a f irst period of 

· servile imitation of the whites, a research 
into the components of their own originality. 

. This desire ' of ·peoples to preserve their 
own culture may moreover be reconciled 
with the search for the universal which 
characterizes . the great European cultures. 
The man who speaks one language only is to 
be pitied. If that unity to· which the world 
aspires were . to be ach ieved through the 
disappearance of all the particular cultures 
to the , advantage of a single . one, , such a 
world would have become very poor indeed, 
whatever its technical achievements might 
be. . 

Mention has been made of "the Canadian 
mosaic" in alluding to the various races 
which populate Canada. However, in order 
to hove a mosaic, must not each piece retain 
its own color? If it is crushed or melted with 
the others, the result will . only be a flat 
greyish tint. · · 

· If it is truly intended that · the Eskimo 
race should retain its individuality, while 
occupying its rightful place in the nat ion, 
it must be helped to understand, from the 
school, that its language cannot be compar
ed to an old garment which should be dis
carded, that it has a role to ploy in its in 
tellectual development. 

-4-

,. .~_ 

The 1 
·.Cam 

-.The~ t ime had cam·e. 
my feet · in the · spots i 
with. strips of sticl<ing 
man dabbed· my nose . 
a' brick red powder · i 
With• On unfortunate I 

helper · rushed to brush 
from ~ my jacket; the c 
consCientiously . measur 
tween. the . tip ·of . my 
was odvi.sed once more 
~~::::.. ·· tO ·appear relaxed, 
•rAction," shouted the 

This scene took plat 
large Hollywood studic 
to be interviewed in or 
vis :on public a few I 
room, h igh as a churc 
people: two under th 
jectors and the othe1 
assistant producer, dirE 
tor, sound engineer, e1 
of the personnel, a g 
appeared to me ·quite 
been told that the ren1 
sonnel included, cast f 
-a mere trifle! .1 ::,. 

!Vhile the cam!'!ra 
thoughts took ·flight ! 

miles North and I remE 
making under on igloc 
which hod almost notr 
~hot was hop~en ing to· 

). ( 



_/n'nciate in Philosophtt ·I f t cr three years spe,.; r 
lssions. he followed 

,. Toronto UniversillJ Td his degree of M astN-

. ,,, has been domq edu
h u .. •orh. amonq the In 
Ei ' imos in order to im
't )eness of the manti 

, d Eskimo boardin;, 
boo! centers run by tht> 
lj. ·ouqhout Canada. He 

·r this work first us 
1/ ,J't udies, then as Gen
· the Oblate Commission 

d Eskimo organizu-

rst tu.,'o years. Father 
een Associate Professor 
:a/

1 
ion at the School of 

t · University of Sas
mony the many orqan
hch he is a directo;. lrt 
' ](/ian Indian-Eskimo 

7ich he is Vice- Presi 
;undinq Member, the 
unship Committee . the 
Jl JStitute. 

j "Y passing on 

I 
)~ ing to receive 
>I : for the cost 
gratefully wei-

r send us your 

ESKI.HO Vol. 66 
December 1963 

WHERE DO WE STAND WITH 
ESKIMO EDUCATION? 

Guy Marie-Rousseliere, O.M.I. 

A few months ago. I paid a visit to 
a nine-year-old Eskimo girl hospital
ized in· the South, far from her family. 
To my suggestion that she write a 
letter which I could deliver to her 
parents, she replied that she did not 
know how to write, no more in En
glish than in Eskimo. Knowing her 
ro be intdligcnt. my first reaction was 
one of surprise. But I quickly rt:mem
ben~d that she lived in Frobisher Bay 
and that she attended the Federal Gov
ernment school, the . only school. 
where, under the pretext of avoiding 
segregation, young Eskimos arc giwn 
the same instruction as young English
Canadian children. It is obvious that 
there is no room in such a school for 
the teaching of Eskimo writing. 

I could not help but think back 
ten years, when all little nine-year-old 
Eskimo girls who attended the mission 
schools, which have been so loudly 
decried by certain people, could write 
in their own language and had no 
trouble communicating with their 
par~nts. 

This is but one t?Xamplc . It is 
characteristic of the situation which 
presently prevails in the North. where 
tea•hing is organized with little or no 
account taken of the Eskimo cultural 
milieu: we might i?Vm add: in order 
to break as soon as possible the bond 
which links the young Eskimos to 
their cultural environment. 

The curricula arc those of the 
provinces to the South. All books used 
in lower grades refer to objects which 
are undoubtedly familiar to young 
people in Ontario, but which arc as 
many enigma to the young Eskimo. 
The young Eskimo is suddenly thrust 
into a world which is totally different 

from his own. It isn ·t necessary to 
han completed advanud studies m 
p.:dagogy to sec the irrationality of 
this mcthod . While almost everywhere 
in the world, the ever-widening gap 
bet ween generations is deplored, it 
s~·ems that in the Canadian Arctic. a 
special effort is being made to widen 
the gap between the Eskimo and his 
(hildren. Isn't this making the Eskimo 
pay a little too dearly for the benefits 
of .. civilization"? 

When I pointed out this lack of 
adaptation to Northern Education of
ficials three years ago. I was told that 
teachers had been instructed to adapt 
their teaching methods to the Eskimos. 
Now the question is: can rhe average 
teacher who never before seen an Eski
mo adapt his teaching methods to a 
mentality about which he knows prac
tically nothing? Has he been prepared 
for his role as a tcacha of Eskimo 
children? The answer is no: even if, 
from the ranks of the teaching body 
in the Arctic. some outstanding per
sonalities have emerged. who distin
guish thcmsdves by their interest in the 
Eskimo culture and their understand
ing of the needs of their pupils. 

There is. in the Northern Affairs 
Education Division. a Curriculum Sec
tion whose task is preci~ly to see that 
programs arc adapted to needs. What I 
had been told about it by a well-in
formed woman teacher had left me a 
little skeptical as to the value of the 
work accomplished by this agency . 
Therefore. wishing to find out where 
matters stood. I sought information, a 
few months ago. from the Northern 
Administration Branch. The answer I 
reci'ived amounted ro an admission 
that. more than twelve years after the 
establishment of the first Federal 
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schools in the Arctic. no major steps 
had yet been taken to adapt teaching 
to local conditions. At this rate, the 
List of the Eskimo will have been 
thoroughly anglicized before someone 
decides to notice that the Eskimo· s 
needs in education were different after 
all from those of other Canadians. 

Two or three years ago, however, 
one might have believed that Northern 
Administration's policy was finaHy 
going to change. At a meeting called 
by Northern Affairs to discuss Eskimo 
orthography. a representative of the 
Education Division revealed that the 
inhabitants of an important Arctic 
settlement were opposed to having 
their children taught in English. We 
were then assured that it had been de
cided in principle to teach exclusively 
in Eskimo in the first two grades and 
that English would be introduced pro ~ 
gre!sively in following grades. 

At about the same time. the As
sistant - Director of the Northern 
Administration Branch wrote for 
"North". a long artid~ in which the 
right for Eskimos to be taught in their 
own language was recognized and 
where the new policy was justified 
pedagogically. A little later, the same 
senior civil servant. in an article in the 
same magazine. examined integration 
and assimilation and stood resolutely 
on the side of an integration policy 
which would not lead to a cultural 
levelling. 

Unfortunately. it is a fact that the 
Director of the same Northern Ad
ministration Branch seems to be of a 
quite differ.ent opinion. In an inter
view granted to the editor of "North" 
(Vol. 9. No. I. 1962) . he clearly 
compares the case of the Eskimos to 
that of immigrants. To him. "the fact 
of being a Canadian seems to out
weigh and render irrelevant all other 
racial and national connections." 

Is it necessary to underline the fact 
that such principles lead directly to a 
policy of assimilation? · 

When the ·same man attem)l)tS to 
justify his · attitude by stating that it 

'·deals in realities rather than abstrac
tions", his thinking becomes a little 
hard to follow: because after all. 
doesn't the reality of being an Eskimo 
matter more to an Eskimo than the 
abstraction of Canadian citizenship. 
even if he is a part of a vast economic 
complex called Canada. 

One is astonished by the expression 
of such views at a time when the 
problem of Canadian bicu.Jturalism 
was being brought into increasingly 
sharper focus. 

·'Canadians all and Canadians 
only", we are told. Unfortunately, 
everyone has a different understanding 
of the word Canadian. a fact only too 
well illustrated by the unending quar
rel over the Canadian flag. So. when 
some people say: Let us teach the 
Eskimos "our Canadian way of life", 
we can readily assume that they mean 
their own English-Canadian way of 
life. as if it were the only possible way 
of life for a Canadian. 

At the very moment when a Royal 
Commission is undertaking the study 
of inter-ethnic relations and the rights 
of the various Canadian cultures. it 
seems a little outdated to speak of the 
"melting pot" as the ideal to strive for 
in Canada. 

Like it or not, the Canadian Con
federation can only survive through 
pluralism accepted by all. If the rights 
of French-Canadians are recognized. 
why should the Eskimos, first inhabi
tants of our country. be deprived of 
theirs? However, the viewpoint adopt 
ed by the great majority of Northern 
Affairs officials seems to be that the 
Eskimo must adopt the way of life 
and language of the Canadian to the 
South if he is to compete successfully 
with the southerners in the exploita
tion of his country's riches. But when 
the riches of the country are spoken of. 
too often all but the mineral resources 
are ignored; as if fauna itself were not 
a natural resource to exploit. Th~ ob
ject of education being to prepare a 
child for a wa.y of . life, :that of the 
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Eskimo is conceived on the basis of 
that pers~ctive. 

The recent experience at Rankin 
Inl(t has shown that mining is too 
hazardous to serve as the sole basis of 
the Eskimo economy. The most quali
fied specialists of the Arctic now agree 
that the "great vision" of the North 
is mainly utopia and that the economy 
of the North - at least in the fore
seeable future and without prejudice to 
changes which could be brought about 
by new technological advances or a 
marked improvement in climate -
will be a poor economy . 

Dr. Jenness points out. with good 
reason. that the future of mining in the 
North remains very uncertain, mainly 
because of the competition offered by 
more accessible regions. Moreover, in 
a few years, the DEW Line will 
probably be made obsolete by satel
lites and other technological advances. 
The same wiU be true of air bases (it's 
a well-known fact that Frobisher Bay 
airport has already lost much of its 
usefulness). 

Since realism is a favorite topic these 
days, it is not realistic to first prepare 
the Eskimo to derive greater benefits 
from the resources he doesn't always 
exploit with maximum efficiency at 
the present time, before specializing 
him unilaterally for tasks which, to 
say the least, are problematical. 

This does not mean that the Eski- · 
mo child should be uniformely orient
ed towards the traditional way of life. 
in the strictest sense of the word. As 
a matter of fact. isn't the Eskimo 
hunter already "mechanized" to a 
certain extent? The Eskimo should be 
given the opportunity of choosing a 
skill or trade useful to him in his own 
country, if he so wishes and has the 
required aptitudes. The more gifted 
must also be selected and the access to 
higher studies made easier for them. 
The Eskimo obviously can learn much 
from the Euro-Canadians and it is in 
his interest to learn one of Canada 's 
two official languages. But is it ne-

cessary to make him into a carbon copy 
of the southern Canadian to accom
plish this? 

It would seem tha-t everything pos
sible is being done at the moment to 
present the Eskimos with the follow
ing alternative: either lose his cultural· 
identity and take the advantages of 
civilization, or vegetate through the 
miserable existence of the hunter
fisherman-trapper destined to become 
more and more difficult . 

The proof that there is room for a 
third possibility lies in the current suc
cess of native handicraft and fishing 
co-operatives. 

However. as pointed out recent
ly by one of our missionaries in 
ESKIMO (I) . the education given 
Eskimo children at the present time 
in no way prepares them for integra
tion in such a co-operative system. 
Moreover. the present educational sys
tem is oriented towards the production 
of what has been called the modern 
"homo arcticus" who will be neither 

(1) Sept. 1963; .. Arctic Co-ops" by Louis 
Fournier. 
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white nor Indian. nor Eskimo. nor 
Protestant, nor Catholic - some 
would also have him believing neither 
in God nor Satan - but rather be 
only Canadian and s~ak only English. 

The prototype of th€ crucible from 
which is to emerge this ideal product. 
free of all that might make it dis
tinctive, is none other than the non
confessional Yellowknife High School. 
Efforts are being made at the present 
time to attract children there from all 
parts of the Arctic. It is this environ
ment. carefully sterilized of all that 
might re~mble an Eskimo atmosphere. 
which is offered to the Eskimo child 
as the only access to civilization. under 
the pretext that any other solution 
would smack of segregation. It can 
readily be seen that the word segrega
tion is very practical: it brings aJ.l de
bate to an end and makes a·ll effort at 
adaptation unnecessary. 

Is it necessary to point out that this 
tendency to obliterate all that is Eski
mo in the Eskimo is nothing new and 
that many influences have been ap
plied to the same purpose during the 
last ten years? The inability of medical 
authorities to organize adequate me
dical service in the North has forced 
transportation of the sick to the South . 
to the extent that almost half of the 
present adult Eskimo population has 

experienced a more or less lengthy stay 
in civilization, a stay from which all 
did not always bring back the best. 

There have also been, in the North. 
too many whites who have done their 
utmost to model the Eskimos around 
them after themselves. We are not re
ferring to those who gave lessons of 
cleanliness and hygiene or taught use
ful skills, but to those who thought it 
indispensable to initiate the Eskimo to 
what was most ephemeral and de
batable and often most unadapted to 
the North - in style, for instance. 
Like the woman who comi:>elled her 
Eskimo maid to cut her hair regularly 
or the teacher who could think of no
thing better to give the ten-to-twelve
year-old girls at his school for Christ
mas than lipstick. Is teaching the 
Eskimo to ape the white man civil
izing him? 

The missionary has perhaps not al 
ways been immune to similar failings. 
sometimes forgetting to distinguish be
tween the essential and the accessory 
and introducing practices and little 
devotions overly influenced by his own 
cui rural sensitivity. 

* * * 
It is time that th€ Eskimos be given 

what has been called "the right to be 
different". And that right will have 
been truly granted only when the 
Eskimos have their own schools and 
are taught, as much as possible. in their 
own language. 

Let it not be said that these are the 
view~ of a small group of backward 
missionaries and inveterate utopians. 

The Director of the Northern Ad
ministration Branch believes he can 
say that his views on assimilation are 
shared by the Eskimos he knows. But 
it seems that. even among those, there 
are some who aren't quite of the same 
opinion. The "melting pot" is prob
ably not the ideal of Abraham Okpik. 
Superintendent of the Frobisher Bay 
Rehabilitation Centre. who wrote in 
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NORTH: "If we los.? our language, 
we lose our personality . .. we don ' t 
belong to the Eskimo people or the 
whites. : . The survival of the Eskimo 
people depends on the survival of the 
language ... If the Eskimos themselves 
don 't use t~ir language more, it will 
be forgotten. and very soon the Eski
mo too will be a forgotten people." 
How then will the language be pre
saved if. at .rhe outset, the Eskimo 
child is given the impression that it is 
nothing but cumbersome and useless 
baggage which prevents him from 
reaping t~ advantages offered by the 
white man. On this point, the testi 
mony of Mary Paniguseq, editor of 
the Eskimo-language magazine pub
lished by Northern Affairs. is more 
explicit : she demands that a place be 
given the Eskimo language in the 
reaching given Eskimo children. Else
where in this issue, you will find the 
letter she wrote on this subject to the 
Fort Chime newspaper. 

As for the "average" Eskimo, his 
opinion is generally not sought on 
such matters. We have seen however, 
by Northern Administration's own 
admission, that the inhabitants of one 
of the main settlements in the Eastern 
Arctic had protested against the ex
clusively English teaching given in the 
schools. The recent remark of a widow 
in the Centra! Arctic is symptomatic; 
she justified her refusal to send her 
youngest child to school by saying : 
" The older ones went to school and 
they were changed into white men . 
This one shall stay with me: I want 
to remain an Eskimo." 

It should also not be assumed that 
all members of the teachin~ profession 
in the Arctic share the enthusiasm for 
assimilation of their superiors. Here 
are a few significant quotations from 
a book ( 2) written not so long ago 
by the first teacher sent by the Gov
ernment into Eskimo country. an 
Englishwoman with wide experience 
in Lapland, Australia and many other 
countries. 

(21 School- House in th <! Arctic. bv Marge ry 
Hinds. London - Geoffrey Bles. 

"Somedmes white people who work 
among primitive peoples lead the 
primitive peoples to the belief that 
only the white peoples ' ways are right. 
and that everything pertaining lo their 
own culture is heathenish and unde
sirable." 

"Until it becomes possible to offer 
the Eskimo some better way of life -
a better way being one the Eskimo 
himself would consider better and not 
necessarily what the white man thinks 
the Eskimo ought to consider better -
satisfactory thing to do is to help h im 
to help himself live in as goed a way 
as possible according to his present 
mode of existence . . . · · 

"It would appear that the education 
of these people should be on a pattern 
specially suited to their needs . . . " 

"It is for t~ Eskimo himself to 
change his customs and ideas if he 
wishes to . . . In the meantime I shall 
try to do all that I possibly can to 
help the Eskimo keep his language 
and customs and at the same time he·lp 
him to learn Eng·lish as a second 
language, and if possible French as a 
third language. I myself am trying to 
learn as much as possible of the Eski
mo language, for I know by experience 
in other parts of the world that the 
only way to get to know people is to 
speak to them in their own language." 



One government has had the cour
age to recognize explicitly the right of 
the Eskimos to keep their language: 
that government is tlre Government of 
tlre Province - some now say the 
State - of Quebec, of which 2.000 
Eskimos in the Ungava Peninsula de
pend. 

Our Canadian rea.ders haven't for
gotten the sensation caused by Pre
mier Lesage's statement to the effect 
that Quebec Eskimos would be taught 
in their own language. would learn 
French as a second language and, 
thirdly, English. 

As could be expected, a policy an
nounced in such resolute fashion could 
not but provoke numerous reactions 
and swids in public opinion. 

The Federal Government recon
sidered the transfer of powers to the 
provincial Government - powers 
until such a way of life becomes avail
able to him, it seems that the only 
which only tlre weakness of previous 
Quebec administrations had prevented 
tlrem for exercising, the powers be
ing constitutionally provincial pro
perty - under the pretext that the 
Eskimos hadn't been consulted and, 
in fact, preferred to learn English as a 
second language. This solicitude for 
Eskimo wishes would be very touch 
ing were it not for the fact that it 
comes a little late. For, rea,lly. when. 
until now. did the Federal Govern
ment bother to ask the Eskimos in 
what language they wanted tlreir chil
dren taught? Furthermore, how could 
the Eskimos choose between two sys
tems when they have so far been ex
posed to only one? 

One would have to be quite naive 
not to see that this sudden recognition 
of the rights of the Eskimos to be con
suited in matters of education - re
cognition which, let us repeat, is con
tradicted by the very attitude of the 
Department · of Northern Affairs in 
the rest of the Arctic - is only a 
smoke-screen to hide purely political 
motives. Emphasis is laid on the second 

language when it should be only of 
accessory interest. We would be the 
first to protest if the Government of 
Quebec atrempted to gallicize its Eski
mos like the Federal Government is 
attempting to anglicize its Eski'mo de
pendents. What really matters is the 
fact that, for the first time in Canada. 
a government has .recognized an ab
original group's right to receive its 
education in its own language. 

It is to be hoped that the Quebec 
experiment wiH take place and that 
Ottawa will readily accept the peac~?
ful chaflenge just issued by Queboc in 
the field of education. The federal ad
ministration, which seems so certain 
of having found t.Qe ideal formula for 
the education of the Eskimos, should 
not fear the comparison with another 
system. Does it perhaps fear that the 
Eskimos in irs charge will eventually 
olaim the same rights as those in Que
bec? 

May it suffice to mention the 
example of Greenland which ESKI
MO has often discussed. 

As for Soviet Russia, which, as we 
know, is pursuing. via mor~ subtle 
methods, the russification work of the 
Czars, it must be noted that it also 
reaches at least part of the curriculum 
in tlre language of the Eskimos and 
other indigenous groups of Siberia. 

What, in practice. is the situation in 
the North and what could be done to 
achieve a better adaptation of teaching 
to the needs of Eskimo children? 

At the present time, this teaching 
is done either in the large schools 
where students live in adjacent resi
dences or in local schools in the larger 
sett·lements. 

The purpose of the residence-schools 
is to offer education to the Eskimo 
children who live in camps without 
compelling their parents to leave the 

· hunting ground to settle near the vil 
lage school. No one pretends that the 
formula is perfect. There is a great dif 
ference between the Chesterfield In let 
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school located right in the middle of 
Eskimo country and where the Eskimo 
child feels at home and the school at 
Inuvik. located at the edge of the tree
line. frequented by Indian and white 
children and where some Eskimos are 
more than a thousand miles from their 
family. 

There are also. near some village 
schools. homes where children from 
distant camps board with an Eskimo 
family. This system is far from ideal 
because. not only does it separate the 
child from his family. but also it 
doesn ' t offer the supervision and care 
of the organized residence. 

Is there not a solution other than 
encouraging Eskimos in camps to set 
tle in the villages at the risk of cutting 
off part of their means of subsistence? 
Some blithely accept this solution and 
watch the relief payments rise sharply. 
Who cares so long as the taxpayer is 
footing the bill! The sad thing is that 
the Eskimos are also paying. but in an
other way. 

Let's see what the teacher whose 
testimony we have already quoted 
thinks of it: 

"It seems to me possible for most 
of the primary school work to be done 
under a to-be-perfected camp system 
of teaching combined with work at a 
school in the sett.Iement at which the 
parents trade. The beginning is the 
most difficult. for no one in the camp 
knows anything of white man's edu
cation. Soon the present pupils wi·ll 1>£ 
parents anxious to help ·their children 
to learn and capable of giving suitable 
encouragement.·' 

"Pupils of exceptiona-l ability. who 
so desire. should be able to attend tech
nical or high school in the Northland. 
and not where they would be out
numbered by white pupi:ls. It usua11ly 
happens that Eskimos who attend 
schools where most of the pupils arc 
white lose their pride of race, their 
language and their culture . .. " 

by the Swedish Governmenc. Miss 
Hinds adds: 

" .. . In time. more and more Eski
mos wi·ll become eligible for high 
school education. What could be better 
for those who wish to be educated 
but still retain their traditional way 
of life. than fhat they should have the 
opportunity to attend a school of the 
type of the Jokkmokk High School 
for Lapps. The question of segregation 
does not enter the situation. A man 
who wishes to become a lawyer 
doesn't attend medical school to re
ceive his. training: neither does a 
butcher train for his job in a carpentry 
shop .. . " 

We can also add that experiments 
in other parts of the world. particu
larly in South America. should prompt 
the exploration of the possibilities of 
teaching by radio. Everything leads to 
believe that such an undertaking would 
be successful. A very high proportion 

After recounting her visit to the of the Eskimo population follows the 
special High School for Lapps created CBC's Eskimo - language broadcasts 
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and rare are the camps where there is 
not a single receiver. The receivers 
could well be supplied by the_ Govern
ment. 

The question of the introduction of 
the Eskimo language in teaching is 
complex: everything cannot be done 
in one day. The lack of competent 
reachers and textbooks in Eskimo is 
obviously a major obstacle to a rapid 
solution of the problem. But this 
obstacle is not insurmountable and it 
should not be used as a reason to do 
nothing. 

At this very moment, some Eskimos 
have progressed sufficiently in their 
studies to be oriented towards a teach
ing career. Special advantages would 
have to be offered to attract them to 
this career and we should also not de
mand from them at the outset the 
competence and diplomas expected 
from the white teachers. A special pro
gram of studies should therefore bt! 
established for them with refresher 
courses during the summer as necessary. 

Why not also consider, during the 
initial period, recruiting in Greenland 
and Alaska Eskimo teachers who could 
familiarize themselves very rapidly 
with the Canadian dialects. 

In the establishment of programs 
and the preparation of textbooks, we 
must look to Greenland for inspira
tion. There wiH be no lack of work 
but the way has been shown by the 
pioneers. 

Let us conclude. The present school 
system is organized to make the Eski
mo child lose conscience of the fact 
that he belongs to a distinct people. 
under the pretext of putting within 
his reach the same opportunities of
faed the white child. If we do not 
wish to deny him the possibility of 
remaining Eskimo. the foiiowing 
points should be admitted: 

- Explicit recogmt10n of the 
Eskimos' right to keep their language 
and a recognized place for that 

language in teaching programs, parti
cularly in lower grades. 

- Special training program for 
Eskimos who wish to become teachers 
or texher-aides. 

- At a level to be determined, 
thorough teaching of at l~ast one se
cond language to allow young Eski
mos to choose between remunerative 
work or further study. 

- Scholarships for the more gifted 
students to allow them to seek a 
secondary or superior level of education 
with special privileges for those who 
choose careers in health or education 
servtces. 

-A serious effort to make educa
tion available to children in camps 
without compelling them to move to 
the settlements by intensifying teach
ing sessions in camps and by develop
ing teaching by correspondence and 
radio. All this in eventual conjunction 
with the presence of teacher-aides in 
the camps. 

At a time when a Royal Commis
sion is studying the rights of Canadian 
minorities, we have the right to expect 
that the Government recognize clearly 
the rights of the Eskimo minority in 
matters of education and that it show 
its good faith by appropriate measures. 
Otherwise, the most noble statements 
of principle would run the risk of not 
convincing anyone. 

Guy Marie-Rousseliere, O .M.l. 

The topic of religion was not 
broached in this article. It does not 
mean however that th(!(e are no rea
sons for misgivings on that subject. 
Obviously, there is a powerful clique. 
within the Department of Northern 
Affairs, bent upon eliminating gradu
ally all religious influence in the school 
and ultimately foisting non-sectarian 
education on Eskimo youth. Seeming
ly, the spread of immorality in some 
schools does not unduly bother those 
qentlemen! On the oth(!( hand, several 
of them seem to consider the teaching 
of catechism an insufferable thing! 
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Eskimo 

On Tuesday, February 2, three young Eskimos were invited 
to attend the morning session of the Teachers' Conference 
in Frobisher Bay and give their ideas on northern education. 

ANNEE MEEKITJUK, 
a stenographer with the Department of Northern Affairs and 
National Resources, · attended school in Frobisher Bay, 
Baker Lake and Toronto. She has a disc-jockey program in 
Eskimo from the CBC station in Frobisher. 

SIMANIK JEAMIE, 
an apprentice plumber attended school in Frobisher and 
Moose Jaw, Saskatchewan. He is president of the Frobisher 
Bay Youth Club. 

SIMON IE, 
a technical officer with the Department of Northern Affairs 
and National Resources, is a leading member of the Eskimo 
Council at Frobisher, a member of the Apex Hill Community 
Club and the Baffin Club. Simonie attended school for two 
years. 

20 



Panel 

91860-4 

on Education 

NEIL MeT A VISH, 

Principal of the Fort Chimo School was chairman of the 
panel. 

Mr. MeT A VISH: Will you tell us how the Eskimo people feel about their 
children leaving home settlements to attend school. 

ANNEE: I remember how I felt. I was lonesome. 

SIMONIE : Why were some of the children taken from Frobisher Bay 
to Churchill this year? 

BILL BUELL: (Principal-at-large, Arctic District) At Churchill we have 
shops to teach carpentry and mechanics. Some time within 
a year or two we hope to have the equipment to teach 
industrial arts at Frobisher and then the older boys will 
stay here. 

Mr. A. LETT: (Principal, Pond Inlet) Simonie, would you be willing to let 
your children go away to school? 

SIMONIE: At what age? 

Mr. LETT : When they are nine or ten. 

SIMONIE: One thing I'd worry about is that they would forget their 
own language. 

Mr. W. G. DEVITT: (Superintendent of Education, Arctic District) As a rule, 
school children are not taken out of their home settlement 
until they are over 12 years of age. Suppose that your boy 
has finished grade 8 and he can't go farther because we do 
not have shops and equipment here. Would you let him go 
away to school? 

SIMONIE: Yes. My brother Mike has a boy, and Mike says that it's good 
to send them out to learn more. Often the Eskimo do hand 
work and others do head work. The difference is education. 
It brings head work which is better. 
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Mr. McTAVISH : When the children go away to school, would you rather have 
them in a hostel or boarded in a home? (Under the local 
boarding policy, a school child can be boarded in a home in 
the community when his parents go out to hunt, or when 
he goes out to another settlement to attend school. The 
federal government pays $1.50 a day for his board. As a 
rule the parents choose the home and it is checked by the 
teacher or welfare worker.) 

ANNEE: I think a home is better. Then a child could stay with 
relatives perhaps, or someone he knows and he is not as 
homesick. 

SIMANIK: I think a hostel is better. That way the kids get more sleep 
at night. In the old days, everyone sleeps when they want to 
and eats when they want to; some of the older people still 
do this. But if the children are going to school they need to 
get to sleep early and this is not easy, especially if it is 
light outside. 

SIMONIE: I'd rather see my kid stay with someone. My brother Mike 
says that his boy boards in a home and there is someone to 
tell his boy what to do, and they send letters to Mike telling 
him not to worry, that his boy is all right. 

BILL BUELL: At Churchill, we have 45 Eskimo youngsters in Grade 9. 
Next year they will be in Grade 10, and more will be moving 
into the lower grade. We do not have enough boarding homes 
for everyone. 

SIMONIE: We don't know about Churchill. We hear rumors that the 
young people drink and try to get into the hostel. This 
worries us. 

Mr. BUELL: There is no truth in this. One night an older boy was noisy 
and frightened two of the children. He is now living in the 
hostel under supervision. 

Mr. DEVITT: Supervisors sleep right in the hostel so that the children are 
looked after 24 hours a day. There is always someone looking 
after them. 

SIMONIE: Well, that is one thing we didn't know about for sure. 

Mr. BUELL: When the children come back home this summer they will 
tell their parents about Churchill and then the parents will 
know that they don't have to worry. 

Mr. McTAVISH: What can be done to have children come to school more 
regularly? 
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ANNEE: Here, when it is 25 degrees below zero it is cold for the little 
grade ones to walk to school. 

Mr. DEVITT: Mr. Manahan, how often does the school bus run in 
Frobisher Bay? 

Mr. MANAHAN: (Principal at Frobisher) The bus runs every morning and 
night, not at noon. 

ANNEE : When I went to school, I walked. 

SIMANIK: It would help the children to get to school if the parents 
were told to go to bed earlier. Some of the houses only have 
one or two rooms. 

Mr. MeT A VISH: Tell us some of the problems you know of m getting 
youngsters to attend school. 

SIMONIE: I can't tell you any problems. My boy has been willing to go 
to school for a long time. He is happy in school, and I am 
happy to have him there. 

ANNEE: At first the language is a problem. 

SIMONIE : There is one thing. When my boy got his first school book 
he would have been happy to see a seal. Right away he sees 
oranges and apples. 

Mr. DEVITI: You'd like to see more Eskimo material in school books? 

SIMONIE: I say right away have pictures of dog teams and seals. Have 
problems like: A hunter has five bullets for his gun and he 
shoots one to kill a seal. How many bullets does he have left. 

ANNEE: But we don't want to study the north very long. We know 
about the north. We want to learn about Africa and South 
America and England. 

DONNA MATHESON: (Chimo) Simanik, did you like the readers you used at 
school? 

SIMANIK: Not all of them. No. A little bit. But not much. 

Mr. McTAVISH: How do the children feel about speaking English? As soon as 
a teacher comes into the school he says, "Don't speak 
Eskimo. Speak English." Do the children feel we don't like 
their language? 

ANNEE : No. they don't. 
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SIMONIE: If the teacher could use a few Eskimo words it would help 
the children to learn faster. In a day, they learn the English 
word for seal if the teacher uses the Eskimo word too. 

Mr. DEVITT: How many teachers use some Eskimo? (Show of hands.) 
Eleven. 

ANNEE: I don't think the teacher should know Eskimo. If the 
children know that the teacher speaks Eskimo they will start 
speaking Eskimo at school. 

Mr. McTAVISH: We have one more question for you. Why do Eskimo teen
agers leave school? 

ANNEE: They want to have fun. Go dancing. Like teen-agers all over 
the world. 

SIMANIK: I left school because of lack of interest. But new places like 
the Churchill Training School will teach more. The boys will 
learn a trade and make money. That is what they want. 

SIMONIE: Often the kids don't see what they're going to do when school 
is over. They don't see jobs. They don't know enough about 
what they can do after school. 

Mr. BUELL: It is difficult for students to understand how long it takes 
to get an education. After Grade 8, they should take four 
or five more years at school, and then train to become a 
teacher or a nurse or an engineer. How can we explain this? 

SIMONIE: Use a film, mayb~. so they can see what there is they can do. 

Mr. DEVITT: Our time is almost up. Many of the points you have made are 
in our program-and we are glad to have your ideas. Thank 
you for coming. 
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A NEW ELEMENT 
IN ESKIMO EDUCATION 

SeveraL of our readers will recall 
that, for the last fifteen years, we have 
been advocating the use of the mother 
tongue in education in Eskimo coun
try. For a long time, we were a voice 
in the desert. Barely a few people were 
taking us seriously and those in charge 
of education in the Department of 
Indian Affairs and Northern Develop
ment would in all probability have felt 
dishonoured if they had paid attention 
in the ·least to our suggestions. 

Whether we are responsible in some 
degree or not. it is understandable that 
we are pleased to report the beginning 
of a change in the situation, even if the 
complete reform of the education of the 
Eskimos will not come about over
night. 

Such an evolution could be foreseen. 
As a matter of fact, during the last few 
years, a growing number of teachers 
began to realize that the skull of the 
young Eskimo was not an empty re
ceptacle to be fiUed with a standard 
merchandise "made in Ontario". They 
have heard what was done as regards 
education in other under-developed 
countries. It is impossible not to men
tion here the great work done by Fa
ther Andre Renaud. O.M.I.. in the 
development of a program of Indian 
education at the School of Education 
of the University of Saskatchewan. 

Everywhere in the world, all that is 
valuable and could not be replaced 
without difficulty in the va·lues of the 
so-called primitive people is being rec
ognized more and more. The problems 
created by a maladjusted teaching in 
the awakening of the pupils to their 
identity, leading to the loss of their 
cultural heritage. are increasingly com
ing to the fore. 

During the meeting organized at 
Montreal, two years ago, by "the 
Arctic Institute of North America", to 
discuss the problems of education in 
the North, most of those participating 
had strongly advocated the use of the 
mother tongue in the school. 

Let us remember once more that 
such a method had been in use for a 
long time in Greenland and - at least 
until a fairly recent time - with the 
Siberian Eskimos. On the contrary, in 
Alaska as well as in Canada - except 
for a few schools in the Province of 
Quebec - all the teaching was done 
in English exclusively. 

Last summer then it was announced 
in Alaska that a new program of teach
ing in Eskimo would be launched in 
three village schools. 

Ten years ago or so, the University 
of Alaska had created a program of 
Eskimo studies which produced a series 
of works on the Yupik language. In 
particular, a new scientific spelling had 
been devised, a grammar had been 
published and the first periodical in 
Yupik had been launched. 

The promoters of this initiative 
(Dr. Michael Krauss among others 
who supplied us with this informa
tion) had proposed in 1968 the intro
duction of the Eskimo language in the 
Alaskan public schools. The results of 
the survey made by the Senatorial Sub
Commission of the United States on 
Native Education had given more 
weight to that proposal which, finally . 
was adopted by the "Bureau of Indian 
Affairs" and the Alaskan school au
thorities. 

Beginning last fall. in the schools 
at Akiachak. Nunapitchuk ana Napa-
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At the Pond Inlet 
kindergarten. 

kiak. the Eskimo children in their first 
school year are taught in their mother 
tongue. A similar experi€nce is also 
tried in a kindergarten at Bethel. Next 
year. Eskimo teaching will be carried 
over to the second year and. eventually, 
until the fifth year. English will be 
introduced progressively over those five 
years. 

This program has been developed 
by the Language Department of the 
University of Alaska and the school 
texts were composed by the "Eskimo 
language workshop", in particular by 
Miss Irene Reed with the help of her 
assistant. Mr. Pascal Afeen. 

On the. other hand. ten native stu
dents are at present following an inten
sive course of preparation to the pro
fession of Eskimo teachers. 

Next fall. this program will b€ ex
tended to a dozen or so of other schools 
of the Yupik language and it is hoped 
that a simi·lar program in the Inupik 
language will be inaugurated. Eventu
ally. all the Alaskan communities 
where Eskimo is spoken should benefit 
from such a bilingual education pro
gram. 

In Canada, things have not gone 
that far. Still , at the meeting of the 

school principals held at Yellowknife 
at the b€ginning of last winter, a great 
majority among the teachers of the 
Eastern Arctic showed themselves 
favorable to the introduction of the 
Eskimo language in the schools. At the 
time this article is written, rhe plans 
do not seem to have reached the definite 
stage but there is every reason to believe 
that experiments will be carried out in 
a few schools as early as next fall. 

We must also draw attention to a 
"Research Project on the Education of 
the Canadian Indians and Eskimos". 
presented by Mile Marie-Fran\oise 
Guedon and Mr. Asen Balikci. of the 
Anthropology Department at the U ni
versity of Montreal. This fairly am
bitious project which presupposes the 
coUaboration of the Faculty of Sciences 
of the same University and of the De
partment of Indian Affairs and North
ern Development includes a research 
program over five years with the fol
lowing objectives: 

- the study of the working and in
fluence of the school in a certain 
number of Indian and Eskimo vil
lages ; 

the development of a better adapt
ed school program: 
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- the training of teachers specialized 
for teaching in Indian and Eskimo 

schools; 

finally , the evaluation of the re
sults obtained in the experimental 
schools. 

Thus, it is hoped to promote a vast 
program of improvement of education 
for the native populations of Canada. 

W e might be tempted to say: all 
this happens very late! Yes, as Dr. 
Krauss points out, in certain " Innuit" 
speaking villages of Alaska. the chil
dren no longer know their mother 
tongue. The same applies to a goodly 
number of Canadian Eskimos in cer
tain districts. 

However, better late than never ! It 
may be permitted to think that, if the 
Eskimos who have lost their ethnic 
pride. end up by regaining it, the essen
tial will already be done : the wish to 
speak their own tongue will naturally 
follow . We would not be much sur
prised if. within a few years, we would 
see Eskimos relearning their own 
tongue starting from English . 

What is urgent at this time is the 
adoption of a unified spelling for all 
the Inupik (or Inuit ) dialects of 

Young E.kimo girl 
playing with 
traditional dolls. 

Alaska and Canada. Parallel efforts, 
however made without communica 
tion. on both sides of the border , have 
resulted into two spelling systems 
which are completely different : one 
insists perhaps too much , the other too 
little, on differentiations of the pho
mcs. 

It is important that the two parties 
should engage in dialogue - dialogue 
in which the Danish and Greenlandic 
linguists could fruitfully participate
and reach an understanding. 

On the other hand, it must be said 
that by holding exclusively to the syl
labic writing. even modified so as to 
make it more acceptable phonetically. 
the cause of the Eskimo language at 
the school will not be furthered. 

To arrive at some kind of "linguis
tic balkanization" of the Eskimo land. 
by way of defence of its inhabitants ' 
language, would be unthinkable . 

Consequently. the situation has 
changed in a meaningful way and the 
prospects are encouraging. Still. one 
should not fa.ll asleep in a smug opti
mism : much remains to be done before 
concrete results can be attained . Time 
is getting short. 

G.M.R. 

-6-

Since the publication ; 
(ESKIMO. Septembe. 
on the polar bears 

Nonuk and its igloo 

As soon as the snc 
in sufficiently thick ·• 
bear seeks a suitable 
build its igloo wher 
spend a great part of : 
tered from the bad wE 

Very often. those 
from year to year in 
which is eas ily expla 
of the land . In the fa!: 
up the snow in the sh 
that. habitually. the : 
be found on the Sou tl 
of the hills , on the c 
the prevailing North-\ 
valley-furrowed table! ~ 
of the Simpson pen in 
large choice of favour ~ 

After digging its d1 
mains sometimes with 
for a while : however, a 
is generally sufficient 
trance. The bear enlarg 
ly and often owns. evi 
ning of winter. several 
rooms. It may also ha 
but rarely . that it lea, 
order to dig another o 
early as mid-October , 
discovered male as well 
comfortably ensconced 

Contrary to what 
it has been proven tha 
not the on.Jy one to tal 
the snow during the wi ; 
too , at least a certain nt 
dig also their own igl 
they leave them more ; 
as the temperature me 
the winter and seem to 
definit ively fa irly earl) 
It is also likely that a · 


	2015-054_001_004_001
	2015-054_001_004_002
	2015-054_001_004_003
	2015-054_001_004_004
	2015-054_001_004_005
	2015-054_001_004_006
	2015-054_001_004_007
	2015-054_001_004_008
	2015-054_001_004_009
	2015-054_001_004_010
	2015-054_001_004_011
	2015-054_001_004_012
	2015-054_001_004_013
	2015-054_001_004_014
	2015-054_001_004_015
	2015-054_001_004_016
	2015-054_001_004_017
	2015-054_001_004_018
	2015-054_001_004_019
	2015-054_001_004_020
	2015-054_001_004_021
	2015-054_001_004_022
	2015-054_001_004_023
	2015-054_001_004_024
	2015-054_001_004_025
	2015-054_001_004_026
	2015-054_001_004_027
	2015-054_001_004_028
	2015-054_001_004_029
	2015-054_001_004_030
	2015-054_001_004_031
	2015-054_001_004_032
	2015-054_001_004_033
	2015-054_001_004_034
	2015-054_001_004_035
	2015-054_001_004_036
	2015-054_001_004_037
	2015-054_001_004_038
	2015-054_001_004_039
	2015-054_001_004_040
	2015-054_001_004_041
	2015-054_001_004_042
	2015-054_001_004_043
	2015-054_001_004_044
	2015-054_001_004_045
	2015-054_001_004_046
	2015-054_001_004_047
	2015-054_001_004_048
	2015-054_001_004_049
	2015-054_001_004_050
	2015-054_001_004_051
	2015-054_001_004_052
	2015-054_001_004_053
	2015-054_001_004_054
	2015-054_001_004_055
	2015-054_001_004_056
	2015-054_001_004_057
	2015-054_001_004_058
	2015-054_001_004_059
	2015-054_001_004_060
	2015-054_001_004_061
	2015-054_001_004_062
	2015-054_001_004_063
	2015-054_001_004_064
	2015-054_001_004_065
	2015-054_001_004_066
	2015-054_001_004_067
	2015-054_001_004_068
	2015-054_001_004_069
	2015-054_001_004_070
	2015-054_001_004_071
	2015-054_001_004_072
	2015-054_001_004_073
	2015-054_001_004_074
	2015-054_001_004_075
	2015-054_001_004_076
	2015-054_001_004_077
	2015-054_001_004_078
	2015-054_001_004_079
	2015-054_001_004_080
	2015-054_001_004_081
	2015-054_001_004_082
	2015-054_001_004_083
	2015-054_001_004_084
	2015-054_001_004_085
	2015-054_001_004_086
	2015-054_001_004_087
	2015-054_001_004_088
	2015-054_001_004_089
	2015-054_001_004_090
	2015-054_001_004_091
	2015-054_001_004_092
	2015-054_001_004_093



